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 Children’s literacy development in non-formal educational settings is 

influenced not only by access to reading materials but also by learners’ 

motivation to participate in literacy activities. In many community literacy 

programs, learning practices are often limited to access-based approaches that 

emphasize reading exposure with relatively limited opportunities for active 

participation. Such conditions may affect children’s engagement and 

motivation in literacy activities. This study aims to conduct a comparative 

analysis of children’s learning motivation between conventional literacy 

learning and a learning-by-doing approach implemented at Teras Baca Taman 

Gantung, a community-based literacy program. This study employed a 

qualitative descriptive design with a comparative perspective. The 

participants consisted of four primary school–aged children who regularly 

attended literacy activities in the program. Data were collected through 

attendance documentation, direct observation of students’ learning behaviors, 

and semi-structured interviews. Observational data were coded to identify 

behavioral patterns related to learning motivation, including off-task behavior, 

passive participation, and active engagement. The findings indicate that 

students demonstrated lower learning motivation during conventional literacy 

activities, reflected in irregular attendance and off-task behaviors. In contrast, 

the learning-by-doing approach was associated with higher levels of 

participation and more active engagement during literacy sessions. These 

findings highlight the importance of participatory learning environments in 

supporting children’s engagement in community literacy initiatives. The 

results suggest that experiential learning activities can foster stronger learning 

motivation in community-based literacy programs. 
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1. INTRODUCTION  

Non-formal and informal education play an important role in supporting children’s learning needs, 

particularly for those living in socially and economically vulnerable urban environments. Although many 

children are formally enrolled in school, participation in formal education does not automatically ensure the 
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development of adequate basic literacy skills (Noreen & Iqbal, 2024; Pereira & Ortiz, 2022; Sabatini et al., 

2023; Sheehan‐Holt & Smith, 2000). The Programme for International Student Assessment (PISA) 2018 report 

indicates that a considerable proportion of Indonesian students have not reached the minimum level of reading 

proficiency required to interpret and understand texts critically (OECD, 2019). This situation highlights a 

persistent gap between school participation and literacy achievement, suggesting that access to formal 

schooling alone is insufficient to guarantee meaningful literacy development. Previous research has shown that 

children’s literacy development is influenced not only by cognitive abilities but also by learning environments 

and motivational factors that shape students’ engagement in educational activities. Learning motivation plays 

a significant role in determining how actively students participate in learning processes, including their 

attention to learning tasks, persistence in completing activities, and willingness to engage in educational 

programs (Inayati et al., 2024; Setiajaya et al., 2022). Students who demonstrate higher levels of learning 

motivation tend to show stronger engagement during learning activities (Hsieh, 2014; Raza et al., 2020), 

whereas low motivation may be reflected in behaviors such as limited attention, disengagement from activities, 

or irregular participation in learning programs. 

Beyond individual motivation, the learning environment itself also contributes to shaping students’ 

participation in educational activities. Educational environments that encourage supportive social interaction 

and provide meaningful learning experiences can foster greater student engagement. Social support theory 

(House, 1981) emphasizes that interpersonal support and positive social relationships can strengthen 

individuals’ motivation and participation in learning processes. Similarly, the concept of communities of 

practice proposed by Lave & Wenger (1991) highlights that learning often occurs through social participation 

within a community where individuals interact, share experiences, and construct knowledge collectively. 

Within literacy learning contexts, supportive and psychologically safe environments can therefore play an 

important role in sustaining children’s participation in literacy-related activities. In non-formal education 

settings, community reading centers are often developed as alternative learning spaces that aim to support 

children’s literacy development outside formal schooling. Community literacy programs typically focus on 

providing access to reading materials and encouraging children to participate in reading activities. Previous 

studies have indicated that community reading initiatives contribute to improving literacy access by providing 

books and reading spaces for children (Neuman & Celano, 2001; UNESCO, 2015). Within this approach, 

literacy development is frequently understood as a result of increased exposure to printed materials and 

independent reading practices. 

In addition to community initiatives, several studies have also emphasized the importance of family 

environments in supporting children’s literacy development. Home literacy environments, parental 

involvement in reading activities, and interactions between parents and children during learning processes are 

known to influence children’s reading achievement (Senechal & LeFevre, 2002; Epstein, 2011). However, in 

many families experiencing economic pressures, parental involvement in children’s learning activities is often 

limited due to long and irregular working hours (Arbuliente, 2024; Ribeiro et al., 2021). These circumstances 

should not necessarily be interpreted as a lack of concern for education, but rather as structural constraints that 

reduce the amount of time available for learning support at home. Consequently, learning environments beyond 

the household become increasingly important in supporting children’s literacy experiences. Despite these 

efforts, many community literacy programs continue to rely on relatively conventional literacy practices that 

emphasize reading exposure and independent reading activities. In such approaches, children are often 

positioned primarily as readers who interact individually with texts, while opportunities for interactive or 

participatory learning remain limited. Under these conditions, children’s engagement in literacy activities may 

be relatively low. In some cases, low learning motivation may be reflected in behaviors such as reduced 

attention during learning sessions, involvement in activities unrelated to the learning process, or irregular 

attendance in community literacy programs (Wlodkowski & Ginsberg, 2017). 

Educational research has increasingly emphasized the importance of active and experiential learning 

approaches as a way to enhance students’ engagement in learning activities. One such approach is learning-by-

doing, which encourages learners to participate directly in meaningful learning experiences (Niiranen, 2021; 

Skulmowski, 2024). Through activities that involve interaction, exploration, and practical engagement, learners 

are given opportunities to actively construct understanding rather than passively receiving information. 

Experiential learning perspectives suggest that direct participation in learning activities can strengthen 

students’ engagement and motivation because learning becomes more meaningful and personally relevant to 

the learner. Although studies on community-based literacy programs have expanded in recent years, much of 

the existing literature continues to focus primarily on access to reading materials, participation in reading 

activities, or general literacy outcomes. Research that explicitly examines differences in children’s learning 

motivation between conventional literacy practices and experiential learning approaches within community 

reading programs remains relatively limited. Understanding how different instructional approaches influence 
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children’s engagement and participation is important for designing literacy activities that can sustain students’ 

motivation in non-formal learning environments. 

Therefore, this study aims to conduct a comparative analysis of children’s learning motivation 

between conventional literacy learning and a learning-by-doing approach implemented at Teras Baca Taman 

Gantung. The analysis focuses on differences in students’ attendance patterns, behavioral engagement during 

learning activities, and participation in literacy practices in order to understand how different instructional 

approaches may influence children’s learning motivation within community-based literacy programs. 

 

2. METHOD  

2.1 Research Design 

This study employed a qualitative approach with a comparative analytical design. The purpose of the 

study was to examine differences in children’s learning motivation between two literacy learning approaches 

implemented at Teras Baca Taman Gantung, namely conventional literacy learning and a learning-by-doing 

approach. The comparison focused on identifying changes in students’ participation and learning behaviors 

during literacy activities under the two instructional conditions. A qualitative approach was considered 

appropriate because the study aimed to understand students’ behavioral engagement and learning participation 

within a community-based literacy setting. Rather than measuring learning outcomes quantitatively, the 

analysis focused on observable indicators of learning motivation, including students’ attendance patterns, 

behavioral engagement during learning activities, and their responses to literacy practices implemented in the 

program. 
2.2 Research Participants 

The study involved a total of 30 children who participated in literacy activities at Teras Baca Taman 

Gantung. This group represents the overall learning community observed in the study, particularly in 

examining attendance patterns and general participation during literacy sessions. Although the number of 

children varied slightly across sessions, the study consistently refers to 30 participants to provide a clear and 

stable representation of the research context. From this group, four primary school–aged children were selected 

using purposive sampling for more in-depth observation and interviews. The selection aimed to capture 

variation in literacy abilities, attendance patterns, and behavioral engagement during the literacy program. 

The selected participants represented diverse learning characteristics, including differences in initial 

literacy ability, consistency of attendance, and levels of engagement during learning sessions. This variation 

allowed the researcher to examine how children with different learning profiles responded to the two literacy 

learning approaches implemented in this study. These four participants were considered to reflect key 

characteristics found within the broader group, allowing the findings to represent patterns of learning 

motivation in the literacy program. To maintain confidentiality, pseudonymous initials (V, P, R, and M) were 

used to represent each participant. Table 1 presents the characteristics of the research participants. 

Table 1. Characteristics of Research Participants 
No Initial Participant Characteristics 

1 V A child with limited early literacy ability who experienced difficulty distinguishing 
letters 

2 P A child who demonstrated noticeable behavioral change, becoming more engaged 
during literacy activities 

3 R A child who initially attended irregularly but later showed increased attendance in 

literacy sessions 

4 M A child with relatively strong reading ability who actively participated in learning 

activities 

 

The inclusion of participants with varied characteristics enabled the researcher to observe differences 

in learning motivation across diverse learner profiles within the community literacy program. Although the 

number of participants in this study was relatively small, the selection of four participants was intentional and 

consistent with qualitative research that prioritizes in-depth exploration of learning behaviors rather than 

statistical generalization. The participants were selected purposively to represent different learning 

characteristics observed in the literacy program, including variations in attendance patterns, literacy abilities, 

and behavioral engagement during learning activities. This variation allowed the researcher to observe how 

different learner profiles responded to the two instructional approaches implemented in the program. 

2.3 Data collection techniques 

Data for this study were collected through three primary techniques: attendance documentation, 

observation, and semi-strctured interviews. 
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2.3.1.   Attendance documentation 

Attendance records were used to identify students’ participation patterns in literacy activities 

conducted at Teras Baca Taman Gantung. Students’ presence was recorded during each learning session in 

order to examine the consistency of their participation over time. Comparisons of attendance patterns between 

the conventional literacy approach and the learning-by-doing approach were used as one indicator of learning 

motivation. Increased frequency of attendance was interpreted as a sign of stronger motivation to participate 

in the literacy program. 

In general, literacy activities at Teras Baca Taman Gantung involve approximately 30 children who 

are registered as participants in the community reading program. Attendance documentation was therefore used 

not only to monitor the participation of the four research participants but also to provide contextual information 

regarding students’ overall participation in the literacy activities conducted at the community reading center. 

2.3.2.   Observation 

Direct observations were conducted during literacy activities to identify students’ learning behaviors 

in the two instructional conditions. The observations focused on students’ engagement in learning tasks, 

attention to literacy activities, and behaviors that emerged during the learning process. To facilitate analysis, 

students’ behaviors were categorized using observation codes, as presented in Table 2. 

Table 2. Observation Codes of Student Learning Behavior 

 

 

 

These observation codes were used to identify patterns of student engagement during literacy sessions 

and were subsequently interpreted as indicators of students’ learning motivation. 

2.3.3.   Interviews 

Semi-structured interviews were conducted with the participants to gain deeper insights into their 

learning experiences during the literacy activities. The interviews explored students’ perceptions of the learning 

activities, their interest in the literacy program, and the reasons behind their attendance or absence from the 

sessions. Interview data were used to complement the observational findings and to provide further explanation 

of factors influencing students’ learning motivation. 

 

2.4 Data Analysis 

Data were analyzed using a descriptive comparative approach to examine differences in students’ 

learning motivation across two instructional conditions implemented in the literacy program, namely 

conventional literacy learning and the learning-by-doing approach. The analysis focused on three indicators of 

learning motivation: students’ attendance patterns, behavioral engagement during literacy activities, and 

participation in learning tasks. The analysis was conducted in several stages. First, attendance records were 

examined to identify patterns of student participation in each instructional condition. Second, observational 

data were analyzed using behavioral coding to identify levels of engagement demonstrated by students during 

literacy sessions. Third, interview data were analyzed to explore students’ perceptions of the learning activities 

and the factors influencing their participation in the program. The findings from these three sources were then 

compared to identify differences in learning motivation between the two learning approaches. 

2.5 Data validity 

The credibility of the findings was ensured through data triangulation. Triangulation was conducted 

by comparing information obtained from attendance documentation, observational data, and interview 

responses. By examining the consistency of patterns across these different data sources, the researcher was 

able to strengthen the reliability of the findings. When similar patterns were identified across the three sources, 

the interpretation of students’ learning motivation was considered more credible. 

3. RESULTS AND DISCUSSION  

3.1 Attendance patterns in literacy activities 

Attendance patterns were examined across several literacy sessions conducted during the observation 

period at Teras Baca Taman Gantung. The analysis aimed to identify differences in student participation 

between conventional literacy learning and the learning-by-doing approach implemented in the literacy 

program. The comparison was based on three main indicators: students’ attendance patterns, behavioral 

engagement during literacy activities, and participation in learning tasks. Attendance patterns provide an 

No Code Behavioral Description 

1 O1 Student chatting outside the learning activity 

2 O2 Student playing or running during the activity 

3 O3 Student appearing distracted or unfocused 

4 O4 Student following the activity after guidance from the facilitator 

5 O5 Student actively participating in the learning activity 
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important indication of students’ motivation to participate in literacy activities at the community reading center. 

Based on attendance documentation collected during the literacy sessions, differences in student participation 

were observed between the two learning approaches. In general, literacy activities at Teras Baca Taman 

Gantung involve approximately 30 children who are registered as participants in the community literacy 

program. During conventional literacy sessions, the average number of children attending was approximately 

10 students per session, indicating relatively low participation.  

After the learning-by-doing approach was introduced, student participation increased noticeably 

(Table 3). The average attendance rose to approximately 15 students per session. In several sessions, 

participation increased further, reaching up to approximately 30 children. This increase indicates a substantial 

improvement in children’s learning motivation, as evidenced by higher attendance as well as stronger 

engagement and interest in literacy activities.  

Table 3. Comparison of Student Attendance in Literacy Activities 
No Learning Approach Number of Students Attending 

1 Conventional Literacy Learning Approximately 10 students per session 

2 Learning-by-Doing Approach Approximately 15 students per session 
3 Peak Participation Up to approximately 30 students 

These findings indicate that literacy activities involving direct participation tend to attract greater 

student interest. The increase in attendance suggests stronger learning motivation among children to participate 

in literacy activities provided by the community reading center. Interview findings further support this pattern. 

Several participants expressed more positive responses toward the learning-by-doing approach compared to 

conventional literacy sessions. One participant (P) stated, “Teteh, abdi mah seneng pisan tiasa datang sareng 

diajar di dieu. Teteh sareng aa-na bageur, sareng cara diajarna seru pisan. Minggu payun urang diajar naon 

deui, teh?” (I am very happy to come and learn here. The tutors are kind, and the learning activities are very 

enjoyable. What will we learn next week?). Another participant also mentioned, “It is more fun, so I want to 

come again.” These responses suggest that interactive and activity-based learning creates a more engaging 

learning environment, which encourages children to participate more actively and consistently in literacy 

activities. 

3.2 Students’ Behavioral Engagement During Literacy Activities 

In addition to attendance patterns, students’ learning motivation can also be observed through their 

behavioral engagement during literacy sessions (Table 4). Observations were conducted to identify how 

students behaved during both conventional literacy learning and the learning-by-doing approach. During 

conventional literacy sessions, several students demonstrated behaviors indicating relatively low engagement 

in the learning process. These behaviors included chatting with peers during the activity, playing outside the 

assigned tasks, or showing limited attention to the learning activities.  After the learning-by-doing approach 

was implemented, noticeable changes in students’ engagement were observed. Students appeared more 

involved in the literacy activities, participated more actively in the tasks provided, and demonstrated greater 

attention toward the learning process.  

These findings were further supported by interview data. One participant (R) stated, “Kamari abdi teu 

resep datang, sabab bosen ngan ukur maca buku wungkul, padahal abdi can lancar maca. Tapi ayeuna abdi 

sok datang, sabab diajar maca na jadi leuwih seru, diselapan ku kaulinan ngenalkeun hurup heula jeung 

dongeng anu dipraktekeun. Jadi abdi leuwih gancang diajar maca, teh.” (Previously, I did not like coming 

because I felt bored just reading books, and I was not yet fluent in reading. Now I come more often because 

learning to read has become more enjoyable, as it includes games for recognizing letters and storytelling 

activities. As a result, I am able to learn to read more quickly.) This indicates that activity-based learning can 

reduce disengaged behaviors and encourage more active participation during literacy sessions. 

 

Table 4. Behavioral Patterns of Student Learning Behavior 
No Code Behavioral Description 

1 O1 Student chatting outside the learning activity 

2 O2 Student playing or running during the activity 
3 O3 Student appearing distracted or unfocused 

4 O4 Student following the activity after guidance from the facilitator 

5 O5 Student actively participating in the learning activity 

 

The observational data revealed differences in behavioral patterns between the two instructional 

approaches (Table 5). 
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Table 5. Dominant Behavioral Patterns Across Learning Approaches 
No Learning Approach Dominant Behavioral Codes 

1 Conventional Literacy Learning O1, O2, O3 
2 Learning-by-Doing Approach O4, O5 

The findings show that during conventional literacy activities, off-task behaviors such as chatting, 

playing, and lack of attention appeared more frequently. In contrast, during learning-by-doing sessions, 

students demonstrated higher engagement by following instructions and actively participating in learning 

activities. 

3.3 Changes in Learning Motivation Among Participants 

Further insights into students’ learning motivation were obtained through observations and interviews 

with the research participants. Differences in learning participation were observed among the four participants 

involved in this study (Table 6).  

 

Table 6. Changes in Learning Motivation Among Participants 
No Participant Conventional Literacy Learning Learning-by-Doing Approach 

1 V Difficulty following learning activities Began to participate in learning tasks 
2 P Limited engagement in literacy activities Demonstrated more active participation 

3 R Irregular attendance in literacy sessions Attendance became more consistent 

4 M Participated in activities Showed greater engagement and enthusiasm 

These findings indicate that several participants who previously demonstrated limited engagement 

began to show greater participation after the learning-by-doing approach was introduced. For example, 

participant R, who initially attended literacy sessions irregularly, showed increased attendance during the 

learning-by-doing sessions. Similarly, participant P demonstrated more active participation compared to the 

conventional learning sessions. Interview responses also indicated that students perceived the learning-by-

doing activities as more interesting and enjoyable. Interactive activities, collaborative tasks, and creative 

learning experiences appeared to encourage students to participate more actively in the literacy sessions. 

3.4 Discussion 

The findings of this study indicate that different instructional approaches may influence children’s 

learning motivation in community-based literacy programs. Conventional literacy practices that rely primarily 

on reading exposure and individual engagement with texts may not always sustain students’ participation in 

learning activities. This condition was reflected in relatively lower attendance and the presence of off-task 

behaviors during conventional literacy sessions. In contrast, the learning-by-doing approach appears to 

encourage greater student engagement in literacy activities. Activities that involve direct participation allow 

students to interact with learning materials, collaborate with peers, and experience learning as a meaningful 

process. These experiences may contribute to increased attention, participation, and consistency in attending 

literacy sessions. These findings are consistent with the experiential learning perspective proposed by Dewey 

(1938), which emphasizes that learning becomes more meaningful when learners actively engage in direct 

experiences. The concept of learning-by-doing highlights that knowledge is constructed through active 

participation rather than passive reception of information. Similarly, Sugarman (1987) explains through 

experiential learning theory that learning occurs through a cycle of experience, reflection, conceptualization, 

and experimentation. When learners participate actively in meaningful activities, they are more likely to 

demonstrate stronger engagement and motivation in the learning process. Previous research on active learning 

also supports these findings. Freeman et al. (2014) and McDonald et al. (2020) found that learning 

environments that encourage student participation significantly increase engagement and learning motivation 

compared to passive instructional approaches. In community literacy settings, activities involving interaction, 

discussion, and creative exploration may therefore help create more engaging literacy environments for 

children.  

From a motivational perspective, these results can also be explained through Self-Determination 

Theory proposed by (Ryan & Deci, 2020). According to this theory, learning motivation increases when 

learners experience autonomy, competence, and relatedness within the learning environment. Participatory 

learning activities such as those implemented through the learning-by-doing approach provide opportunities 

for students to engage actively (Patil & Kamerikar, 2020; Susanto et al., 2023). Within the context of non-

formal education, these findings suggest that community literacy programs may benefit from adopting more 

participatory learning strategies that actively involve children in the learning process. By providing 

opportunities for interaction, creativity, and experiential learning, community reading centers can create more 
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engaging learning environments that support children’s motivation. These findings also reinforce previous 

studies emphasizing the importance of active learning environments in sustaining student engagement. 

Research on participatory learning has shown that interactive and experiential activities can create more 

meaningful learning experiences, which in turn strengthen students’ motivation to participate in educational 

programs. Therefore, participatory and experiential approaches may provide stronger motivational support 

compared to more passive literacy practices. These findings contribute to the growing body of research 

highlighting the importance of participatory learning in non-formal education contexts. 

4. CONCLUSION  

This study aimed to conduct a comparative analysis of children’s learning motivation between 

conventional literacy learning and a learning-by-doing approach implemented at Teras Baca Taman Gantung. 

The findings reveal clear comparative differences in students’ participation and engagement patterns between 

the two learning approaches. During conventional literacy activities, student attendance tended to be relatively 

low and inconsistent, with an average of approximately 10 children participating in each session. Observational 

findings also indicated that several students demonstrated low levels of engagement, as reflected in behaviors 

such as chatting with peers, playing during activities, and showing limited attention to literacy tasks. In contrast, 

after the implementation of the learning-by-doing approach, students’ participation increased noticeably. The 

average number of students attending the sessions rose to approximately 15 participants, and in several sessions 

participation reached up to around 30 children. Observational data further showed that students became more 

actively involved in literacy activities, demonstrated greater attention to learning tasks, and participated more 

consistently in the learning process. 

These findings indicate that the increase in attendance from approximately 10 students to 15–30 

students per session reflects a meaningful improvement in children’s learning motivation. Experiential and 

participatory learning activities appear to encourage stronger engagement in community-based literacy 

programs by creating more interactive and enjoyable learning experiences. In the context of non-formal 

education, the learning-by-doing approach may serve as an effective strategy for enhancing children’s learning 

motivation in community literacy settings. By creating more interactive and participatory learning 

environments, community reading centers can provide more meaningful and engaging literacy experiences for 

children. Future studies may further explore the long-term impact of participatory learning approaches in 

community-based literacy programs involving larger groups of learners. 
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